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SECTION 2.
New Approaches to Interpreter Training

Konstantin Ivanov, Kate Davies, Boris Naimushin'

TEACHING SIMULTANEOUS INTERPRETATION WITH TEXT

Summary

Proceeding from the ever-growing use of simultaneous interpretation
with text (SI+T) at international conferences and on the private market
and the need to teach it to future interpreters, this paper touches upon
the following issues: what is SI+T; types of SI+T (running texts vs. Power
Point slides vs. real-time captioning, etc.); theoretical foundations of SI+T;
four time-related scenarios in SI+T, i. e. (1) ideal (text given to interpreter
well in advance), (2) normal (text given 10-20 minutes in advance), (3)
rush (text given just before the speaker starts), and (4) crisis (text given
after the speaker starts); S with or without text: which (s easier?; cognitive
constraints and benefits in SI+T (e.g., dual input vs. increased precision);
interpreting strategies in dealing with text in SI under four time-related
scenarios, including (1) strategic decision on whether or not to use the
text, and (2) text preparation strategies and techniques; current and rec-
ommended approaches to teaching SI+T; cognitive foundation for teach-
ing SI+T with selected methodological recommendations; and sample
progression scale for teaching Si+T.

' This presentation is, to a large extent, based on the findings of a study on
Simultaneous Interpretation with Text (SI+T) carried out by a group of MAS stu-
dents in fulfillment of their MAS degree 2008/2009 FTI (formerly ETI) in Inter-
preter Training: Ms. Rawdha Cammoun, a Geneva-based freelance interpreter and
teacher at FTI, Ms. Kate Davies, a staff interpreter and trainer at the European
Commission (DG-SCIC), Mr. Boris Naimushin, Ph.D., a Sofia-based freelance inter-
preter and Associate Professor of Translation and Interpretation at the New Bulgar-
ian University, and Mr. Konstantin Ivanov, a Geneva-based freelance interpreter
and teacher at FTI. That is why R. Cammoun, K. Davies and B. Naimushin are
considered co-authors of this presentation together with K. lvanov who made the
actual presentation at the Conference.
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Introduction

In 2009, four conference interpreters also involved in interpreter train-
mg — Rawdha Cammoun (Arabic booth, Geneva), Kate Davies (English
booth, DG-SCIC, Brussels), Konstantin Ivanov (Russian booth, Geneva), and
Boris Naimushin (Bulgarian and Russian booths, Sofia) — completed the
Advanced Master's degree in Interpreter Training (MAS) at the Ecole (now
laculté) de Traduction et d'Interprétation, University of Geneva. The MAS
course was designed to provide experienced professional conference
mterpreters with the necessary theoretical and pedagogical foundation
that would enable them to develop a sound methodology for teaching
interpreting at university level. ‘

In their final Seminar Paper entitled Simultaneous Interpretation with
lext — Is the Text ‘Friend’ or ‘Foe! Laying Foundations for a Teaching Module,
the authors focused on the way in which conference interpreters handled
the written texts of speeches to be delivered at conferences or meetings
where they were working.

In the above-mentioned Seminar Paper the authors covered the fol-
lowing elements: (1) SI+T scientific literature review; (2) an email/interview
wurvey among various conference interpretation schools to study their
approaches to the teaching of SI+T; and (3) a special SI+T survey run
mostly among interpreters who worked at the June 2009 International
| abor Conference held at the ILO in Geneva, and at a World Inteliectual
Property Organization (WIPO) meeting, also held in Geneva in late June
2009, with a total number of approximately 100 questionnaires distrib-
uted, of which 50 valid questionnaires were returned. The general meth-
odological framework of the survey was based on the training the authors
received as MAS students in Module 4 — Design and Implementation of
Research Profects — of the MAS curriculum, and, in particular, on the article
by Moser-Mercer (2009) entitled Constructing Quality devoted to develop-
iNg survey instruments.

In the Introduction to the Seminar Paper the authors state that now-
adays interpreters often have to perform what is known as Simultaneous
Interpretation with Text (SI+T) [...]. Initially a regular feature of scientific
and technical symposia, the practice of speakers and delegates reading
pre-prepared statements into the microphone has been imposed, gen-
crally with their tacit consent, on interpreters in virtually all major in-
ternational for a replacing, to a large extent, the ad lib speeches and
spontaneous discussion that used to be the main substance of an inter-
preter's professional activity. As a result, SI+T accounts today for a large
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part of a conference interpreter's workload, whether it be in interna-
tional organizations and institutions or on the private market. Since SI+T
has become such an integral part of the professional activity under-
taken by conference interpreters, there is obviously a need for future
interpreters to be trained in the particular skills needed to provide the
highest quality results possible in this type of interpretation. (Cammoun
et al. 2009: 8)

1. What is Simultaneous Interpretation with Text?

But what exactly is SI+T? This question is of particular relevance when
talking to a mostly Russian audience, as is the case at this Conference. As
a matter of fact, the Russian school of interpreting studies does not actu-
ally know this term, using instead the notion of ‘simultaneous sight trans-
lation, which, together with ‘pure SI’ and ‘simultaneous reading out of a
pre-translated text; constitute the three types of S|, as initially proposed
by Shiryaev (Shiryaev 1979: 4-5) and later confirmed by Nelubin (Nelubin
1993) and many other Russian authors. Chernov initially also used the
term ‘sight translation’ (without ‘simultaneous’) to refer to SI+T (Chernov
1978: 10-11), although later, in his classic Introduction to Simultaneous
Interpretation (Chernov 1987: 8), he opted for the Western term of ‘Sl with
text. Alekseeva, Director of the SCIT, also refers to SI+T as ‘oral sight trans-
lation’ (Alekseeva 2008 [2000]: 97-98).

In our opinion, the term 'simultaneous/oral sight translation’is confus-
ing because it does not distinguish between the two different processes
or modes of interpretation where a written text is involved, i. e. ‘sight
translation’ (ST) proper and ‘Sl with text’ (SI+T). Seeber 2010 described
SI+T as follows: “ST involves the transposition of a message WRITTEN in
one language into a message delivered ORALLY in another language,
while SI+T is simultaneous interpretation where the [source] message is
presented both ORALLY and VISUALLY" [to be delivered only ORALLY in
the target language — addition by the authors]. This was a direct citation
of a definition of ST and S1+T most commonly used in the West (Lambert
2004: 298-299).

Thus, the Western typology of Sl includes SI of improvised or ad lib
speeches (Sim Impro, for short) and SI+T (Sim Text), considering ST as a
separate category, a distinction that is convenient for research, teaching
and professional practice purposes.

50

2. Types of Simultaneous Interpretation with Text

Using the term SI+T that is larger in its scope than the Russian term
simultaneous/oral sight translation, enables us to cover virtually all situ-
ations in Sl where a textual visual input is involved. These situations can
also be referred to as types of SI+T. A non-exhaustive list of such types is
proposed below:

(1) Working with running’ written texts of speeches, which is by far
the most common type of SI+T.

(2) Using Power Point slides (PPs), which is the second most common
type of SI+T and the importance of which keeps growing.

(3) So called 'reading out of pre-translated speeches’ which can be
(uite a challenging exercise when the translation provided to interpreters
is of poor quality and, even more so, when the interpreter does not know
the source language, especially if there is no pacer (a person speaking
the source language and showing to the interpreter the sentence that is
being read out at any given moment by the original speaker).

{4) The use of working documents, e.g. reports, draft resolutions, etc.,
that are non-oralized texts, which, although in frequent use, require dif-
ferent and specific skills.

(5) Real-time captioning (RTC) on a big screen and/or individual mon-
itors (visible also to interpreters) of the speech that is being delivered.
Ihis practice has recently been introduced at some major international
meetings, notably in the International Telecommunication Union (ITU), for
the benefit of the hearing-impaired and those whose command of the
wource language (mostly, if not exclusively, English) is relatively poor, but
who prefer not to listen to interpretation’. Thanks to the use of special
teachable software by an RTC operator the quality of the output is often
very high, thus making this tool a true support for the interpreter. But,
for reasons that are not analyzed here, this is a very hazardous exercise,
vspecially if the operator makes a major mistake, e.g. writes that a draft
1esolution or proposal was adopted when in fact it was not, which then
puts the interpreter on the spot who (orally) understood and interpreted
it right! SI+T with RTC requires special study, which would go beyond the
wcope of this paper.

The research reported here focuses only on the first type of SI+T (run-
ning text).

' For more information about RTC the reader is referred to the interview with
an RTC operator at the /TU World Telecommunications Standardization Assembly
(WTSA-12) News Blog at http://wtsal2.wordpress.com/2012/11/21/a-word-with-
heidi-thomas-broadcast-captioner-at-wtsa/
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3. Theoretical Foundation of SI+T Study

. From a theoretical point of view, the FT MAS research in question and
this presentation are based mainly on process research in SI. Our approach
.thL:lS draws on ‘the concept of processing capacity and its finite availabil-
ity and uses ‘the basic assumption underlying the Effort Models [..]
name!y the existence of distinct operations in interpreting, which com ete
for a limited, often insufficient amount of processing capécity’(Gile 1297'
197, 211). Gile bundled these complex operations into four efforés (thé
name was chosen to underscore their non-automatic nature), i. e. (1) lis-
tening ar.1d analysis effort, (2) production effort, (3) memoryle‘ffo.rt and
{4) coordination effort (op. cit., pp.197-198). Gile preferred this cogu%itive
:approach to more traditional product research in S, since the former offers
dn;fth&q'mﬁ'gig,a{l\;y more possibilities for deducing strategies from [research]

a’ (Kdnzli oser-Mer i i
of this Stocly: o, 12e_1c3e)r 1995), which [was] exactly one of the aims

4. '""e'Related SCEIIaIlOS n S""u'ta"eous lllt&l pletathII

Thg review of the limited SI+T scientific literature showed that the time
fa;tor in S1+T was not duly taken into consideration. The only exception to
this was found in Calamita (2008). In designing her SI+T intensive trainin
course, the a.uthor identified three possible time-related options, i. e 'two?
day prepgratlon option; ‘twenty-minute preparation option’and 'ze’ro'-r’r.linute
preparation option’ Based on their own observation and experience, Cam-
moun et al., 2009 decided to base their research on four scenarios ir’15tead
of threg, i.e. (1) ideal (text given to interpreter well in advance) (25 normal
(text given 10-20 minutes in advance), (3) rush (text given justl before the
speaker starts), and (4) crisis (text given after the speaker starts)

5. Sim.ultaneous Interpretation with or without Text:
Which is Easier? — Cognitive Constraints
and Benefits of Having a Text in SI

’Some authors tend to think that having a text in SI facilitates interpre-
tation (e..g., Alekseeva 2008 [2000]: 97-98). Some practicing interpreters
share this position. But the majority of researchers, and interpreters, at
least those working in the West and involved in studying SI+T are of a ’dif-
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ferent opinion (e. g., Seleskovitch & Lederer 2002 [1989]: 205-214; Gile 1997:
204; Lambert 2004: 300; Dejean Le Féal 1982:237; Chernov 1987: 47-54).
Cammoun et al,, 2009 share the latter opinion and explain this as follows:

Since [..] the interpreter’s cognitive capacity is finite, while several
operations (bundled into four efforts by Gile) compete for their share of
it, in a demanding situation (and SI+T is considered one of these) it is
quite conceivable to arrive at what has been termed ‘cognitive overload,
or‘general saturation, where the interpreter's total cognitive resources are
not sufficient to deal with all of these operations or ‘efforts” at one and
the same time. It is also conceivable to arrive at an operation/effort-spe-
cific cognitive shortage resulting from a ‘bad’ cognitive management
decision whereby too many resources are applied to a ‘wrong’ operation/
effort thus leaving the ‘right’ operation/effort in a deficit situation. In both
cases, this will result in errors and failures in SI. In Sl in general and in
SI+T in particular, there are certain factors that lead to increased process-
ing capacity (or cognitive resources) requirements. They impose addi-
tional limitations on already scarce cognitive resources and may lead to
the emergence of a general saturation or operation/effort-specific cogni-
tive shortage. We call these factors, or limitations, ‘cognitive constraints.
The words ‘difficulty’ or ‘disadvantage’ are sometimes used as a synonym
of ‘cognitive constraint’ (op. cit.: 57)

Most often, researchers and practicing interpreters identify the follow-
ing cognitive constraints, or difficulties of SI+T:

(1) Dual input {aural and visual), i. e. the difficulty of coordinating both
listening to the speaker and reading the text while interpreting it.

(2) Higher speed, i. e. accelerated speed of the reader, as compared to
an ad lib speaker, i. e. higher delivery rate of the speech, be it real or only
perceived as such by interpreters, as is claimed by Dejean Le Féal (1978)
and Chernov (1987: 47-54).

(3) Lack of language redundancy which is understood as “the availabil-
ity in language of elements carrying repetitive information, i. e. informa-
tion already transmitted by other language elements” (Nelubin 1993: 58).

(4) Monotonous oral delivery i. e. lack of expression or intonation in
the speaker’s voice that makes it more difficuit to identify the logical
structure of the speech and to use chunking techniques in rendering the
interpretation of it.

(5) Negative interference from the SL that refers to the interpreter’s
applying knowledge from the first/source language to a second/target
language.

(6) Risk of missing the speaker’s digressions from the written text.
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But having a text in Sl also has its advantages, or cognitive benefits,
that have not been sufficiently studied in the scientific literature. Cam-
moun et al,, 2009 identified four such advantages:

(1) Using the text for developing the knowledge base for each par-
ticular meeting, the assumption [being] that preparing the text in advance
or, at least, skimming through it if the time available is very limited, would
enable interpreters to understand the subject matter of the meeting, to
familiarize themselves with the key concepts, facts and stakeholders in-
volved, to grasp the gist of the range of existing positions on the issues
under discussion, etc,, all of which would be instrumental in enhancing
the quality of their performance.

(2} Increased precision and accuracy in output, since having a text
makes it possible to be accurate in delivering numbers, dates, personal
and institutional names, geographical indications, document titles, citations,
etc, all of which are more easily grasped by reading than by listening.

(3) [...] Easier anticipation, even if the speaker digresses from the initial
text, as the overall thrust of the speech is already known.

(4) [..] Facilitating the interpreter's understanding of a speaker with a
heavy accent, since the interpreter can check what the speaker is saying,
or was supposed to say, against the text. In certain circumstances, when
the accent is not just heavy but absolutely unintelligible, having the text
may be the only way for the interpreter to ‘survive’ by, exceptionally, sight
translating the corresponding fragment of the text, bearing in mind the
inherent risks of using such a technique, i. e,, forgetting to ‘listen’ rather
than read] thus omitting additions and including omissions, racing ahead
of the speaker, etc! (op. cit.: 60-61).

Interestingly, if not paradoxically, the results of our SI+T survey show
that having a text is considered by interpreters as a useful instrument to
deal with the difficulties resulting from the use of a written text by the
speaker, i. e. (1) higher speed, (2) lack of language redundancy, and (3)
monotonous oral delivery. One possible — and partial — explanation of
this situation may be the fact that survey questions relating to cognitive
constraints or benefits were intentionally drafted in such a way as not to
indicate which element was considered by the authors to be a constraint
and which a benefit,

The survey covered all four time-related scenarios in SI+T and showed
a certain degree of variability in interpreters’ perception of both cognitive
constraints and benefits of having a text in SI depending on the time
scenario. For a more detailed discussion the reader may refer directly to
Cammoun et al. (2009).
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6. Interpreting strategies in dealing with text in Si

The discussion of this issue is based on Kirchhoff’s (1976) definition of
the notion of interpreting strategies:

‘Sl is a complex cognitive process. The individual steps in problem
solving (processing of segments) can be divided into component opera-
tions which must occur in a certain sequence [...] and in a predetermined
timeframe. Each component operation has an impact on the over-all so-
lution, because the output of one processing stage serves as the input
condition for the next one. The results of problem-solving operations [in
SI] are determined by the efficiency of the strategies employed. Strategies
indicate which decisions must be taken in a given situation or in
view of certain probabilities so as to reach a goal within a behav-
ioral plan. S| strategies determine, among other things, decisions on
the timing of the start of processing operations (segmentation), deci-
sions to delay operations or keep data (parts of segments) available,
decisions concerning the types of necessary operations (information
selection and reduction), and decisions concerning processing speed
and the overall load sustainable at a given time. Interpreting strategies
are subject to continuous improvement until they become optimized
and, if possible, automatic. (Kirchhoff 1976: 114)

As can be seen from the text above in bold print (added for emphasis
by this author), the key element in this definition is the word ‘decisions,
which implies making choices.

With regard to SI+T, this paper concentrates only on two major stra-
tegic decisions or choices that need to be made by interpreters: (1) to use
or not to use the text in SI depending on the time-related scenario, and
(2) which technique of text preparation to use in the first three scenarios
(in the fourth scenario, the crisis situation, preparation is practically impos-
sible).

6.1. Strategic Decision on Whether or Not to Use the Text in Si

With regard to strategic decision on whether or not to use the text in
SI, Cammoun et al., 2009 note that i

‘the overwhelming majority of [SI+T survey] respondents said that they
used the text either ‘always’ or ‘sometimes’ Only one respondent uses it
only for figures, dates and proper names. in other words, whether trained
in SI+T or not, and irrespective of their length of experience in working
with the text, interpreters use it in one way or another (whether or not
they enjoy using the text is another matter). This result stands in direct
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cohtradiction to the claim that has become commonplace in academic
writings and professional discussions among colleagues that, because of
the inherent difficulties of SI+T, many interpreters do not u’se the text
Even in the fourth scenario, the majority of the respondents indicated
that they do choose to use the text one way or another, even when the
tegt is provided after the speaker has already started delivering the speech
T.hIS proves the authors’ working hypothesis that the text is useful in ali
circumstances, even in a ‘crisis’ situation.

Having said that, a note of caution must be added, as one third of
respondents indicated, in response to the general question [of the Sur-
vey Questionnaire on how often they use the text of a speech], that
they use the text only ‘sometimes’ It is intriguing to note that this ’share
(1/3) is exactly the same as the proportion of those who prefer not to
use the text in the fourth scenario. We would assume that it is quite
possible that when the respondents answered 'sometimes’ to the gen-
erfal question about the use of the text in SI, consciously or subcon-
?c2:;)i115|2y6,).they were referring to the fourth, or ‘crisis; scenario! (op. cit.:

6.2. Strategic Decisions Relating to the Preparation of the Text in A

With regard to strategic decisions refating to the preparation of the
text in SI, Cammoun et al,, 2009 state that

'in the first scenatio, the three most important elements focused upon
by the surveyed interpreters when preparing the text are, in descending
order: (1} complex syntax; (2) idiomatic expressions; and (3) sayings, prov-
erbls and guotations. In the second scenario, interpreters look at (’1) the
main idea, (2) complex syntax and (3) idiomatic expressions, with (4) say-
ings, p.roverbs and quotations following them closely behind. In the third
scgnarlo, interpreters (1) circle/highlight/underline some key elements, (2)
skim through the text to grasp the whole picture and the main idea é g
positive/supportive vs. negative/critical, and (3) look at the opening; a‘nd.
closing paragraphs! (op. cit.: 126)

The most striking and pedagogically useful feature of the survey
results regarding text preparation is the importance practicing interpret-
ers attach to complex syntax. The absence of the main idea in the first
Isceljario is due to the fact that the authors did not include the option
main idea’in the first scenario assuming that, with ample time for prep-
aration, the main idea would undoubtedly be gleaned from the text. In
retrospect, this is thought to have been a methodologically wrong s'ur-
vey design decision.
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7. Current and Recommended Approaches to Teaching SI+T

The research under review ‘revealed an increasing recognition of the
need to train students of interpretation, and even some experienced in-
terpreters, in the strategies and techniques which could help them to
make appropriate use of the text in SI+T.

Currently many, if not most, of the [Western] schools and universities
offering Masters degrees in interpreting do include training in the use of
the text in SI. This training is offered either as a separate module or, as is
more often the case, due to budgetary, legal and administrative reasons,
incorporated into advanced S| modules. At ESIT (Paris) and ETI [now FTI,
Geneval, a two-pronged approach is used, whereby the curriculum pro-
vides both specific training in SI+T as well as practice of it in general
(master classes) and language-pair-specific Sl classes as well. Both cur-
ricula include SI+T in their final exams! (op. cit.: 122-123).

The Monterey Institute of International Studies (USA) also used to have
a SI+T test as part of their final exams, but this practice was discontinued
due mainly to time constraints and the sheer volume of numbers of test
candidates.

in the three-semester FTI Master’s Degree in Conference Interpreting,
SI+T is taught in the third (and last) semester, but it is preceded by inten-
sive sight translation (ST) practice in the second semester. In the end of
the second semester, one theoretical and one practical SI+T introduction
class are organized, with students being instructed afterwards to actively
practice ST during the summer break.

In terms of SI+T types, FTI concentrates on SI with ‘running’ texts of
speeches and Power Point presentations (PPs). An introduction to working
with non-oralized texts, e. g. text of a resolution, and voluminous working
documents is also provided. The first three time-related scenarios are
reqularly covered in all Si classes, while SI+T in a ‘crisis situation’is hardly
ever addressed. For the purposes of final SI+T exams, FTI has chosen the
second (normal) scenario with 20 minutes for preparation of a speech
(running text) that is then read out at normal speed without digressions
(a recording of said speech is used for practical and administrative reasons).
This choice was made on the assumption that it is one of the most fre-
quent SI+T situations encountered in the profession.

in other university curricula for conference interpreter training ‘it seems
that [in most cases] a rather ad hoc approach has been adopted with
most, if not all of the responsibility for devising teaching methods for SI+T
being left to each individual teacher or group of teachers! (op. cit.: 123).
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There are also many university curricula that do not offer any systematic
or, at the least, sporadic training in SI+T, which is most notably the case
in Russian linguistic universities and conference interpretation schools.

A similar situation prevails in the main international organizations that
employ large numbers of staff or free-lance conference interpreters but
do not provide any SI+T training for them, with only one exception known
to the authors, the EU Directorate General for Interpretation (see below).

In terms of improving organizational approaches to teaching Si+T, the
authors believe that the following ideas, based on the findings of their
research, may prove to be useful:

‘(1) If solutions can be found to the existing budgetary, legal and
administrative problems in those conference interpreting schools affected,
we would recommend that a separate SI+T training module, accompanied
by an SI+T eliminatory final examination be introduced. The existing ex-
perience of ESIT and, partially, ETI [now FTI] could be useful in this regard.

(2) A major incentive is necessary to encourage this to happen: i. e.
international organizations and European institutions whose officials some-
times refer to the importance of the text in S, but which do not have any
qualifying examinations in ST for interpreters wishing to work for them
as freelancers or staff members, should consider introducing such an ele-
ment in their tests.

(3) Special enhancement courses in SI+T should be established for,
and promoted among freelance and staff conference interpreters, follow-
ing the example of the EU Directorate General for Interpretation, which
has been running a one-day intensive SI+T course for its staff two to three
times per year since 2005 (op. cit.: 131)

8. Cognitive Foundations for Teaching SI+T with Selected
Methodological Recommendations

The main advantage of using a cognitive approach to teaching Si+T
is that to acquire expertise in the SI+T process the focus needs to be, to
a large extent, on ensuring optimal management of the scarce and finite
cognitive resources of the interpreter; thus the main thrust of SI4T train-
ing must be teaching how to minimize the interpreter’s efforts in dealing
with all of the above-mentioned six cognitive constraints and on how to
capitalize on all of the above-mentioned four cognitive benefits of having
a text in Sl initially identified by the authors and three additional benefits
of having a text specified by surveyed interpreters. For each of these
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constraints and benefits special techniques, rules and exercises could and
should be developed.

For example, when dealing with dual input, it is advisable to ‘concen-
trate on improving reading skills with different exercises (skim reading,
developing technigues to read faster, stopping and focusing on one word
for several seconds, learning how to read in blocks instead of reading
single words, [..] and text analysis, learning what you do with different
kinds of text, what you look for, etc.)’ (excerpt from an interview the au-
thors conducted within the framework of the research reported in this
paper) . Of course, the importance of practicing sight translation cannot
be overemphasized in this respect.

In the same vein, when dealing with possible digressions of the speak-
er from the written text, three golden SI+T rules of one of the co-authors
should be taught: Rule 1 — Listen! Rule 2 — Listen! Rule 3 — Listen!

When teaching SI+T, special attention must be paid to mastering text
preparation techniques and strategies mentioned in Section 6.2 above.

‘In teaching SI+T, it is vital to cover all four possible time-related sce-
narios, reflecting the moment at which interpreters receive the text [...].
While doing so, special attention should be paid to scenario 4, which
presents special challenges in dealing with the text in SI. [..] When deal-
ing with the fourth scenario, special emphasis should be placed on col-
lective SI+T strategies! (op. cit.: 131-132)

‘When discussing with S students such strategic decisions as to wheth-
er or not to use the text in general, or in any of the four scenarios in
particular, the main aim should be to convince them that in simultaneous
interpretation, the text is always a friend’ (op. cit.: 131), which was the
main general conclusion of our study.

9. Sample Progression Schedule in Teaching SI+T

As a follow-up to their MAS research on S|+T, one of the co-authors
has developed and successfully piloted in his S (Fr>Ru) classes at FTl the
following progression scale for SI with running text based on three crite-
ria, i. e. time-frame scenarios, digressions vs. no digressions, and oralized
vs. non-oralized texts (text written as a speech vs., for example, text'of a
resolution):

(1) Ideal time-related scenario (text given well in advance), no digres-
sions, oralized text.

(2) Normal scenario (text given 20 minutes in advance), no digressions,
oralized text — model used at FTI final exams.
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Magdalena Olivera Tovar-Espada

PEER SUPERVISED TRAINING
OF CONFERENCE INTERPRETERS
IN THE CONTEXT OF DELIBERATE PRACTICE

Summary

At FTI's Interpreting Department, Peer supervised training (PST) is a
learning environment in which students practice with their peers, some-
times on their own and sometimes supervised by assistant teachers. PST
is different from general master classes (designed for all students) and
from specific language-pair interpretation courses (designed for a spe-
cific language combination). In PST, students work together in smalt mul-
tilingual groups without teachers and without being formally evaluated.
8 hours/week of PST are required in the curriculum of the MA in Confer-
ence Interpreting. This paper covers the following aspects of PST: prepa-
ration of speeches, structure of a PST session, peer feedback, journaling
(tracking one’s progress). Special emphasis will be given to deliberate
practice.
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Introduction to Deliberate Practice

Ericsson (2000, p. 193) provides a list of characteristics that describe
deliberate practice:

“Based on a review of laboratory studies of learning and skills acquisi-
tion during the last century, we found that improvement of performance
was uniformly observed when individuals, who were motivated to improve
their performance, were given well-defined tasks, were provided with
feedback, and had ample opportunities for repetition. Individuals were
often able to keep improving during a series of training sessions as long
as the sessions were limited to around an hour — the time that college
students could maintain sufficient concentration to make active efforts
to improve.”

This description allows us to identify elements which help us analyse
deliberate practice in the context of conference interpretation:

1. Motivation to improve: focus on goals;

Definition of tasks;

Feedback (from peer or teachers);
Opportunities of rehearsal;

Time spent in rehearsal.

vhwn

1. Regarding training goals, it is important to underline that the proc-
ess of skill acquisition is very different from the process of acquiring de-
clarative knowledge. Successful skill acquisition is thus different from the
way to acquire knowledge.

2. Regarding the definition of tasks, the approach chosen at the
interpreting Department involves the setting up of concrete objectives,
followed by defining adapted exercises to reach these objectives. Skill
acquisition is achieved through the repetition of these adapted exer-
cises. .

3. Regarding feedback, the approach is based on self-assessment,
followed by formative peer assessment, followed by formative assessment
from the teaching assistants (in this particular order). This enables both
the student to think about his/her performance and peers to contribute.
Finally the assistant also provides feedback, which is designed to synthe-
size all previous feedback and to complement it.
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